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INTRODUCT 10N

Numerous requests from school administrators for Information on
continuous progress education motivated the Library of The Ontario Institute
for Studies In Education to publish in September, 1969, an annotated
bibliography on "Nongrading." An updated, revised edition followed In
November, 1970. This bibllography attempted to be "a representative
selection of recent material covering an approximate slix-year period from
1964 to mid-1970." .

interest In nongraded programs has continued unabated. At the
same time, the Ilterature has prol 1ferated greatly. When the Library was
agaln faced with the desirabliiity of updating the bibllography, It was
decided to bring out a new pubiication, The Nongraded School, which would
include malnly references to materials publTshed or research reports made
avallable during the period 1970-1972, For the convenience of the
researcher, two exceptions to this pollicy have been made. First, all
references in the former publication to Canadlian materials are inciuded
here. Second, a very few references to what might be termed classics - works
by authorities whose names recur repeatedly throughout research reports -
have also been included. Investigators wishing a more comprehensive overview
of the |lterature are requested to refer to Mongrading. Current Bibllography
No. | (Revised).

As In the previous publication, Items Included are books, Journal
articles, audlovisual materials, research reports, and dissertations from
Canadian and American sources. Also, the organization of the bibilography
{s the same: Part 1, general materlals; Part It, specific references to
nongrading in elementary and intermediate schools; Part 111, applications
of aspects of nongrading to secondary schools; Part IV, research reports;
and Part V, materials related to Instruments for placement and evaluation
of pupll progress In the nongraded system.

|f there are any trends to be discerned in the | 1terature, they
appear to be a concern for understanding of the concept of nongrading,
emphasis on refinements and modi flcatlions iIn processes of Implementation,
and continued and serious assessment of all aspects of the program.
Committed proponents of nongrading are enthusiastic over its demonstrated
beneflts. Equally committed Investigators are concerned with the
methodologlical problems that tend to obstruct valid and adequate testing.
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Materials in quotation marks have been varlously drawn from
the Library's earller bibilography, ERIC abstracts, and authors' notes
or introductions or the work Itself (well within pub|lshers' prescribed
limi+s of free use of 500 words or less for oublIclty purposes). Sources
used will be Immedlately obvious to the reader.
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AVAILABILITY OF MATERIAL
INCLUDED IN THE BIBLIOGRAPHY

Most items In the bibliography are avallable In the OISE Llbrary.
We welcome visits from school administrators or teachers engaged In research
for their boards or schools who wish to use the Library's facllities.
However, heavy .Jemands on our collection by the graduate students, the
teaching and the research staff of the institute make It necessary for us
to place certaln restrictions on lending material.

!

Books, Research Reports, Theses and Pamphlets

In general, this material Is not available for loan to individuals
other than our own staff or students. However, we will lend items fo
other libraries (through use of official Interlibrary Loan forms) if they
cannot be readily obtained elsewhere. Interlibrary loan can be obtained
through any regional dubllc library system.

In a few cases, references have been made to dissertations which
are not in our collection. Thls Information has been taken from the
Unlversity Mlcrofiims monthly publication Dissertation Abstracts
International. The Library will supply on request photocopies of the full
abstract (usually approximately 500 words) or Information on how to obtain
the complete dissertation In print or on microfiim from University Microfilms.

Journals

The OISE Llibrary-journal collection does not clrcuiate, but we
will supply single photocopies of articles. A charge of 10¢ per print Is
made to cover cost of reproducing material. In cases where Journals are
held on microfilm the charge Is i5¢ per print.

ERIC Reports

A number of references have been taken from the U.S. Office of
Education publication Research In Education, a monthly abstract journal
which brings to the atfention of researchers the vast number of reports
accumulated by ERiC (Educational Resources Information Center) clearinghouses
throughout the United States.
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These Items are identifled In the blbliography by an "ED" number
and In most cases |tems are available from ERIC Document Reproduction
Service In "print" form or on microfiche at a lesser cost. (Microfiche Is
a method of reproducing up to sixty pages of text on a 4" x 6" sheet of
f1im which must be used with a speclal reader to enlarge the print.)

The OISE Library subscribes to all ERIC microfiche and these are available
for reading in the Library. Print or mlcrofiche coples of reports may be
obtalned from -

ERIC Document Reproductlion Service
Leasco Informatlon Products, Inc.
4827 Rugby Avenue

Bethesda, Maryland 20014

Films, Flimstrips, etc.

Arrangements can be made for small grcups to view fllmes or
flimstrips which the Library has In 1ts collection by contacting -

The Ontarlo Instttute for Studles in Educatlon
The Llbrary

The Audlo-Visual Llibrary

252 Bloor Street West

Toronto, Ontario

M5S 1V6

May we once agaln emphaslze that school adminlistrators who would
ITke to use the Library's facllitles are welcome to do so. We would suggest
that boards or schools who wish to undertake research contact us In advance
In order to ensure that materlal-wll4- be avallable at the time of thelr visit.
Inquiries about Items In the bibllography (please note each Item Is
numbered for convenlence) or the Llbrary's services should be addressed to -

The Ontarlo Instltute for Studles In Educatlon
The Library

Reference & Informatlon Services

252 Bloor Street West

Toronto, Ontarlo

M5S 1V6




1. GENERAL

A. Books and Reports

1 Buffle, Edward G. and Jenkins, John M., eds. Curriculum Deve lopment
" 1n Nongraded Schools. Bloomington, Ind.: Tndlana University
Press, 1971,

One In "Bold New Venture" series designed to ii.form educators
about why and how new programs were developed. Articles by
prominent authorities on nongrading present (1) the nongraded
concept, Its history, rationale, and Implications for curriculum;
(2) procedures for curriculum change and development In
elementary, middle, and secondary schools; and (3) In-depth
descriptions of certain schools In the process of becoming
models of nongrading. Extensive notes and bibllographies.

2 Glines, Don E. Implementing Different and Better Schools. Mankato,
Minn.: Campus Publishers, 1969. (Available from ERIC Document
Reproduction Service ED 039 926). :

"This volume provides guidel ines for Implementing change in
schools, grades K-12. An example of Innovative education Is
Wilson Campus School, the laboratory school of Mankato State
Col lege, which stresses personallzed programs, concern with
human relations and self-concept, nongraded curriculum reform
and team planning .... Speclfic programs are discussed for
variable scheduling, individualized instruction, student

. freedom, etc. Evaluation of present progress and future
planning needs is Included." Directory of Involved educators
and organizations, descriptions of curriculum projects, and a
bibl iography are appended.

3 Hillson, Maurie and Bongo, Joseph. Continuous-Progress Education;
a Practical Approach. WIith a contributory chapter on the
bilingual child and English as a second language in continuous-
progress programs, by Elaine C. Condon. Palo Alto, Calif.:
Science Research Associates, 1971.

Practical approaches to contlinuous-progress, nongraded,

col laboratively planned and taught educational programs.
I1lustrative learning tasks Involving skills and concepts are
sequential, carefully planned on a contlnuum basis from simple
to complex, 1.e., readiness (entry) tc competency (mastery).
Recommended diagnostic tools and developmental Inventories
ensure Individual ly-prescribed, success-oriented programs.
Addenda inciudes additional selection of proven materials to
use and lists places to write for programs and procedures.
Extensive bibllography.
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Housego, 1.E. and MacKay, D.A. Role of the Principal in the
Reorganization of Saskatchewan Education. Saskatoon: Policy
Committee, Saskatchewan Principals’ Short Course, 1965.

Articles on "the principal's role in the reorganization of
Saskatchewan schools as exemplified In the nongraded elementary
school organization and various patterns of organization In

the secondary schools." Bibliographical footnotes.

Howard, Eugene R. and Bardwell, Roger W. How to Organize a
Non-Graded School. Englewood Cliffs, N.J.: Prentice-Hall, 1966.

Focus Is on special problems of school administrators desiring
to move in the direction of nongradedness. Gives case studies
of elementary schools with various organizational plans and
secondary schools with promising practices. Discusses
facilities required. Outlines approaches to and operating
principles for nongrading. Appends representative |1st of
nongraded schools with descriptive notes. Suggested readings.

Institute for Development of Educational Activities. Models for
Nongrading Schools; a Report of a Natlional Seminar. Dayton, Ohlo:
Institute for Development of Educational Activities, 1970.

Knowledgeable theoreticians and practiticners examine the

present status of various degrees of nongradedness in schosls

in the United States. They present a conceptual model comprlising
function, curriculum, instruction, evaluation, organization,
and role of the learner.

Kapfer, Philip G. and Ovard, Glen F. Preparing and Using
Incividualized Learning Packages for Ungraded, Continuous
Progress Education. Englewood Cliffs, N.J.: Educational
Technology Publications, 1971.

By a serles of Ind!vidualized Learning Packages (1LPs), thls
volume develops for teachers a means whereby materials for an
ungraded, Indlvidualized curriculum can be created and used.
Discusses concepts of nongrading; learn!ng objectives;
presentation, guided discovery, and exploration approaches to
learning; self-evaluation and motivation. Suggests diversified
learning materials and activities appropriate to Individual
differences at varying levels. Includes selected references
for further study of each concept dlscussed.
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8 Kuzsman, Franclis and Maclsaac, Teresa, eds. Implementin
Nonaradedness: Administrative Plans and Curriculum Design.
Antigonish, N.S.: Casket Printing and Publishing, 1970.
(Avallable from ERIC Document Reproduction Service ED 053 107).

Reports of Nova Scotla teachers and adm!nistrators on actual
nongrading projects developed after attending In-service

tralning courses at St. Francis Xavier University. Those dealing
sy with Implementation of nongrading In elementary schools focus

on models, guidelines, suggestions, and references. Those
relating to secondary schocl programs discuss curriculum
development In language arts, mathematics, science, and social
studies. Canadian asnects of social studles are emphaslzed.
Bibllography Is an elaborate extension and updating of the one

in ED 053 106. ‘

9 Kuzsman, Francls and Maclsaac, Teresa, eds. A Teacher's Guide to
Nongrading. Antigonish, N.S.: Casket Printing and Publlshling,
1969.  (Avallable from ERIC Document Reproduction Service
ED 053 106).

Prepared by the 1968-1969 Education Class of St. Francis Xavier
Unlversity, this handbook provlides conclise Information on both
thecry and practice of nongrading.” Topics include philosophy,
implementation, the role of the ieacher, scheduling, groupling,
pupil evaluation and curriculum development with implications
for language arts, mathematics, and soclal studles programs.
Report of visits to five New York State schools 1llustrates
various aspects of nongrading. Includes same bibllography and
resource |1sts as ED 053 092.

10 Kuzsman, Francls, and others, eds. An Overview of the Nongraded
School: Deliberatlons of the St. Francis Xavler Institute on
The Nongraded School. Antigonish, N.S.: Casket Printing and
Publlshing, 1970. (Avallable from ERIC Document Reproduction
Service ED 053 092).

This report of an In-service training !nstitute for Nova Scotia
educators conducted by some of America's flnest experts on
nongrading includes papers by Dr. Robert Anderson, Sister
Bernarda Bockrath, Dr. F. Frank Brown, Dr. Joseph Eulle,

Dr. William Graves, Dr. Maurie Hillson, and Professor Maurlce
Recchia. Also included are the transcript of a panel discussion
on pros and cons of nongrading, an extensive bibliography, a
list of nongraded school resources, and a directory of selected
places to write for materlals concerning continuous progress
programs and procedures.
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Lewis, James. A Contemporary Approach to Nongrading. West Nyack,
N.Y.: Parker Publishing Co., 1969.

Convinced that "the nongraded philosophy prescribes the ideal
manner in which the transition from traditional ism to humanism
may be effected" and that many schools are ungraded in name

only, this author here addresses the problem of "re-educating
educators." He defines the nongraded concept, outlines pitfalls
to avoid when nongrading, and advances spec!fic quidelines for
implementation of a nonaraded program, Including curriculum
development, classroom organization, individualizing instruction
and study, reoorting to parents, and evaluation. Sample workshop
materials are appended.

MclLoughlin, Willtam P. Nongraded Schools - Where to Find Them;
a Directory of Nongraded Schools in the United States. Jamaica,
N.Y.: St. John's University, 1967.

This necessarily partial and outdated |ist may have Interest
for anyone wishing to evaluate the nongraded experience. Four
Canadian schools are Iincluded.

Miller, Richard |., ed. The Nongraded School: Analysis and Study.
New York: Herper & Row, 1967.

Brings together work by some of the foremost authorities on
nongrading. Discussions on historical and sociological
perspectives, administrative leadership, educational change,
organization versus instructional practices, and aspects of
nongrading and case studies are followed by a quantitative
content analysis of the ideas expressed. Includes Carbone's
criteria for evaluating a nongraded school program and appends
S.E. Dean's comprehensive analysis, Nongraded Schools. Also
appended are NEA's 1965 Research Memo, a directory of school
systems with nongraded programs In 1963-64, the Rocky Mountain
School Study Councll's Procedures and Guidel ines for Initlation
of an Ungraded Primary Unit, and a summary of research findings
in the State of Washington (1965).
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Brunswick Department of Education. The Organization of
Instruction for New Brunswick Public Schools and Other Pzlated

Information., Fredericton, N.B.: New Brunswick Department of

Education, 1968.

"The reorganized system is designed fo provide continuous progress
for all puplls in elementary and Junior high school programmes.

An outyrowth of the continuous progress system Is the subject
promotion system at the senlor h'~t school level." Outlines

plaps for curriculum, guid + ces, faclillities, school

staff. implementation of re .1zed programs, procedures, etc.
Incorporates bibllography on continuous proaress.

Nongraded Schools; Interim Reporf [of the Study Committee on

OTF

Nongraded Schools]. Nepean, Ont.: Nepean T.S.A., 1968.

Feasibi!ity study resulting in the proposal of a nongraded
proaram, Toplcs investigated include philoscphy for nongrading,
organization, curriculum planning, school design, resources,
personne! requirements, pupil evaluation and reporting, and
public relations. Partial list o educators and schools Involved.

Non-Graded Schools Committee. Handbook on the Non-Graded School .
Toronto: OTF Non-Graded Schools Committee, Ontario Teachers'
Federation, 1968.

Yandbook, written by members of the Committee who have worked
in Ontarlo schools where flexible scheduling and nongrading are
being tried. Includes articles and bibliography.

Ontario. Provincial Committee on Aims and Objectives of Educat!on

in the Schools of Ontario. Living and Learning; the Report .
Toronto: Published for the Commiftee by the Newton Publishing
Co., 1968.

Many recent innovations in Ontarlio schools are directly related
to this Important document, popularly calied the "Hal|-Dennis
Report." Among Its recommendations: "Eliminate lock-step
systems of organizing pupils, such as grades, streams, programs,
etc., and permit learners fo move through the school in a
manner which will ensure continuous proaress.”" B8ibllography.




18 Ontario Educational Research Council. The Non-Graded School -
Continuous Progress. Proceedings of the Fourth Workshop in
Classroom Research. Toronto: the Councll, 1967.

Collection of papers delivered at this conference Includes
address by Frances Cooper from the prototype nongraded high
school, Melbourne, Florida, and contributions by seven Ontario
educators with experlence In nongraded schools at various
levels. Footnotes and bibliography.

19 Purdom, Danlel M. Exploring the Nongraded School. Dayton, Ohlo:
Institute for Development of Educa*ional Actlvities, 1970.

Reveals extent to which nongrading has been distorted to
accommodate traditlonal educational structures. Presents a
conceptual model for nongrading and addresses the problem of
implementing the model. Emphasis Is on value positions,
research findings, and sources of data for redesigning schools.

20 Québec. Minlstére de |'Education. L'Ecole Coopérative: Polyvalencé,,
et Progrés Contlnu; Commentalres sur la Reglement No. | du
Ministére de 1"Educatlion. Québec: 1966.

Discusses Regulation No. 1, plan for reorganization of Quebec's
elementary and secondary education devised by the Ministry
following report of the Parent Commission. Deals with
organlzation of elementary schools for nongrading, procedure
for grouping, and Introduction of elective courses in high
schools. Expresses Intent that plan Is but Initlal step toward
full development of a continuous progress program and subject
promotion In Quebec schools.

2] Trump, J. Lloyd and Baynham, Dorsey. Focus on Change: Guide fo
Better Schools. Chlcago: Rand McNally, 1961.

"Report for the NASSP CommlIssion on the Experimental Study of

the Utilizatlion of the Staff In the Secondary Schools proposes
guldes to changes which will result in nmore individualized
Instructlion for students, greater professional responsibilities
for teachers, necessary changes in currliculum and more flexIbillty
and use of technology In the schools. This publication has

been one of the most Influentlal In promoting Innovation In U.S.
schools, both at the elementary and secondary level." A list

of schools developing innovative projects is appended.
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Angrave, James.

York, L. Jean. Team Teaching as a Facllitator of the Nongraded

School. DalTas: Leslie Press, 197I.

One of a series of Instructional units on team teaching, this
module provides a review of selected |iterature on nongrading.
An individualized study guide, comprising a pretest, multi-
media programmed lessons, and a posttest, develops the basic
concepts of nongrading for pre-service and In-service teachers.

Journal Articles

"Team Teaching and Nongrading: a Case for Individual
Timetabling In Canadian Schools." Canadlian Education and
Research Digest, V (March, 1965), 48-59.

Quebec professor of education advocates individual timetabling
as means of providing for Individual differences. Notes that
+he "Trump Plan" for team teaching starts with provision of
individual pupil timetables as a basic premise. References.

"Continuous Proaress Education." Manitoba Journal of Education, V

(June, 1970), entire Issue.

The five articles In this special Issue discuss organization,
curriculum and resources, pupll personnel services, and
avaluation, and give pertinent comments and criticism of
continuous progress education. A twenty-seven page annotated
bibl lography Is included.

Dodds, R.A. "Non-Grading - a Misunderstood Concept." Ontario

Education, | (November/December, 1969), 22-23, 32.

Ontario educator seeks to clarify the concept of nongrading by
outlining the differing objectives of the graded and nongraded
system. The learning process, as opposed fo cover'ng a pre-
determined part of a subject, Is emphasized in nongrading,
with the result +hat "puplls are happler, more Interested, and
more exclted about education than ever before."

Oy
1




26 Fleck, Henrietta. "lImplications of the Nongraded School."
Forecast for Home Economlcs, XV (Noyember, 1969), F-17, F-45,

Discusses curricuium sequences, Instructional materials,

learning activity packages, and facilities, and thelir application
to the special problems of home economics teachers. Feels
students require experience of working in groups.

27 Goodlad, John |. "The Nongraded School." National Elementary
' Principal, L (September, 1970), 25-29.

"Dissatisfaction with graded systems, studies of individual
differences, and development of new curriculum materials in the
1950's have led to an era of innovation in which the nongraded
school has moved to the forefront. Basic assumptions underlying
nongrading and preparation “~cessary for establishing a
nongraded program are discussed."

28 "Guidelines Towards Ungraded Schools: Patterns for the Future."
New Dimensions In Education, |V (May, 1969), 3-5.

Discusses guldelines outlined by the then Minister of Education,
wWilllam G, Davis, for a new flexible nongraded system designed
to replace the traditional system In most Ontario secondary
schools within the next few years. Deals with such aspects

as credlt system, continuous progress, area of study, semester
system, methods of marking, modular scheduling, and timetabling
by computer.

29 Heathers, Glen. "Overview of Innovations in Organization for
Learning." In¥erchange, 111 (Nos. 2-3, 1972), 47-68.

Reviews flve approaches to organization for learning: student
grouping practices, nongrading, individualizing instruction,
departmentalization in the elementary school, and cooperative

. teaching. Relates these approaches to accomplishment of

- Instructional alms. Considers problems of design, implementation,
and evaluation of each type of organizational plan. Bibliography.
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30 Hunter, Madeline and Dodds, R.A. "Why Nongrading Means Custom-
Talloring Education to the Individual." School Progress,
XXXV111 (September, 1969), 47-49,

Transcript of a conversation in which Ontario educator,

R.A. Dodds, on behalf of the Ontario Teachers' Federation,
interviews Dr. Hunter, principal of the University Elementary
School at the University of California. Topics discussed include
the nongraded concept, Implementation In schools, adjustment
problems of students and teachers, desirability of more equipment,
books, and materials, and evaluation of nongraded programs.

31 McLeod, D.M. "What Is a Nongraded School?" Canadian Education and
Research Digest, VIIIl (March, 1968), 38-45,

Director of Curricula, Saskatchewan Department of Education,
answers title question with a definition of the nongrading
concept and an explanation of the continuous progress plan.
Includes discussion on grouping principies.

32 Nelson, N.E. and Nelson, G.A. "When th2 Child Works Out His Own
Programme." Monday Morning, | (April, 1967), 19-22,

Informal report of Invitational Conference on Ccntlinuous
Progress at Eric Hamber Secondary School, Vancouver, in February,
1967. Dr. Maurlie Hillson presents theoretical background.

Mrs. Helen Eumphrey, Holliston Public School, Saskatoon, reports
on the new Saskatchewan program In which the traditional grade
system has been replaced by four divisions roughly corresponding
with four stages in a pupil's development.

33 "Report from the Think Shop." Monday Morning, 11 (April, 1968),
13-18.

Interview with Dr. John Goodlad by Ontario educators Dr. W.J, Wees
anc Dr. K.F. Prueter in which the noted authority on nongrading
advances his theories on continuous progress, flexible school
environment, individualized instruction, and cooperative

learning. Dr. Goodlad explains his concept of team teaching

and discusses use of the computer In teaching.
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34 Roberts, W.G. "The Nongraded School: Phantom or Reality?" Orblt,
| (April, 1970), 16-18. '

From a two-vear observatlon of nongraded schools, this p2
Unlverslty of Calgary professor concludes that true nonaraded
schools are stlll most difficult to find and, although

allegedly designed to solve problems In education, the nongraded
school presents Innumerable difficultlies to those seeking fo

establish It. Bibllographical no*es.

35 Trott, Jean. "Tomorrow Is ... Now!" Teachers' Magazine, XLIX
(March, 1969), 19-24,

Project Officer at the .Ontario Institute for Studies In Education
discusses current reforms In Ontarlo schools and the future of
nongraded programs as an attempt "to bring the right resources,
in the right way, to the right child."

36 Ubben, Gerald C. "A Look at Nongradedness and Self-Paced Learning."
Audiovisual Instruction, XV (February, 1970), 31-33.,

Criticizes so-called nongraded schools that emphasize large
group Instruction. Recommends and |ists self-Instructional
programs that free the teacher to perform tasks of diagnosis,
prescription, and evaiuation.
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1. ELEMENTARY AND INTERMEDIATE SCHOOLS

Books, Reports, Fllms and Tapes

Charlie and the Golden Hamster - the Nongraded Eiementary School.

[Motion Picturel. Directed by John |. Goodlad and B, Frank Brown.
Produced by ICEA, Melbourne, Florida.

"From the tlme a child enters school, he begins an uninterrupted
continuum of learning in which age and grade are unimportant.

A team of teachers working with a larger group of children

allows more flexibility in the program, and provides more
c.portunity for indlvidual or small-group Instruction. Instead

of a fixed curriculum and textbooks, there are special assignments,
individual research and discovery, and a I1brary which allows a
child to work at his own rate and ability level."

Conflinuous Progress; a Report of Some Continuous Progress Plans in

40

British Columbia. Vancouver: B.C. Teachers' Federation, 1968.

"Nongraded programs of Nicola-Canford School, McKenzie School ,
Salmo Elementary School, and Naramata Elementary School are
described and analyzed. Points emphasized are organization,
curriculum, pupil progress, evaluation and reporting, roles

of teacher and pupil, and special feafures of each program."
Annotated bibliography includes some key references on nongrading.

Crutcher, G.A. A Continuous Progress Plan: Evolution of a Concept.

Don Mills, Ont.: Board of Education for the Borough of North
York, 1967.

To eliminate "snob effect" of acceleration and disappointment
at non-promotlion, educators at Mallow Road Publlc School,

Don Miils, Ontario, decided to institute nongrading. The
principal here describes certain aspects of the program.
Grouplng Is temporary and for specific purposes. The learning
process |5 indlvidual l1zed. There Is increased use of audio-
vicual and other Instructional materials. Short bibl fography.

Dufay, Frank R. Ungradlng the Elementary School. West Nyack, N.Y.:

Parker Publishing Co., 1966.

"principal of Parkway School, Plainview, L. I., [that is] known
for 1ts early use of nongraded practices In elementary school ,
relates actual steps taken in developing working program and
success or fallure of these. Discusses use of subject
specialists, need for communlty support, role of principal and
faculty during development."
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Frick, Paul., Telluride Nongraded Elementary Schooi. Denver, Colo.:

Colorado State Dept. of Educatlion, 1963. (Avallable from £RIiC
Document Reproduction Service ED 036 358).

Document Is one In a serlies of reports of the Western States
Small Schools Project designed to heip Improve education In
small schools. The Telluride Eiementary Schools were partiaily
nongraded in August, 1961, The organizational structure
consisted of kindergarten, a three-year primary schooi, and a
three-year Intermediate school. Reading and arithmetic were
set up for Individualilzed instruction. Promotion and retention
were elimlnated; chlidren were allowed to progress by skiil
mastery; and changes were made in repcrt cards. Contlinuous
evaluation inciuded use of Lorge-Thorndike intellilgence Tests
and Stanford Achlevement Tests. Conclusions: Modifications put
into effect greatiy strengthened the schoolis.

Goodiad, John i. and Anderson, Robert H., The Nongraded Elementary

School. Rev. ed. New York: Harcourt, Brace & Woria, 1963.

The authors are among the original Irnovators in designing and
impiementing nongraded schools. Thelir first edition of

The Nongraded Elementary School gave impetus to a burgeoning but
too-often superficlal movement. In this revised edition they
seek to direct attentlon to the ideas and philosophy of bonaflde
nongrading, to correct errors in emphasis, and to provide
guldelines for nongrading throughout the eiementary school. A
comprehensive bibilography deals with "Individual Differences
and Puplil Grouping," "Promotion Policies and Practices,"
"Reporting Pupil Progress to Parents," and "Nongraded School
Organization."

Hilison, Maurie. The Nongraded Elementary Schooi. Don Mlils, Ont.:

Science Research Assoclates, 1969.

In a coliectlon of twenty letters this notad exponent of
continuous progress education makes an impassioned piea for
nongrading as "a major concept attendant to any attempt to
individuaiize" Instructlon. Presents rationale for nongrading,
gradual steps towards Impiementation, and various approaches
(team teaching, multlaged education, grouping by ieveis, etc.).
Discusses probiems of reporting, creating teacher readliness, and
orienting the pubilic. Includes research findings suppor*ive of
his conclusions.
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Individually Guided Education in the Multlunit Elementary Schooi.

Madison, Wisc.: Wisconsin Research and Development Center for
Cognitive Learning, 1972. (Avallable from ERIC Document
Reproduction Service ED 062 728).

Explains the multiunit elementary school (MUS-E) under

deve lopment and refinement by the Wisconsln R & D Center for
Coanitive Learning since 1965. Devised as a structure to provide
Individualiy guided education (IGE), Its seven components are:
(1) administrative organization; (2) instructional programming
for different learning rates and stvles; (3) measurement tools
and evaluation procedures; (4) «eve opment of curriculum
materials; (5) home-school communicatlion; (6) facilitative
environments (school buildings); and {7) continuous research
and development. MUS-E was sele.ted in 1968 by the Wisconsin
Department of Public Instruction as tne system showing greatest
promise for improving learning o-portunities. |t has been
endorsed by the U.S5. Dept. of Heaslth, cducation, and Welfare
for nationwide adoption since 1971.

McCarthy, Robert J. The Ungraded Middle School. West Nyack, N.Y.:
Parker Publishing Co., 1972.

Concrete examples of how to Initiate, organize, operate, and
evaluate an ungraded middle school. Includes staff preparation,
creation of an Interdisciplinary team, student grouping, and
block scheduling. Comblning elementary school concern for the
"whole child" with secondary school emphasis on subject mastery,
this plan for grades formerly designated as slx, seven, and
elght enables Individual students to develop vital basic skilis
while continaul ly progressing towards Independent study.

McKenzle, Vera Annie. The Implementation of Continuous Progress In
Montgomery Street School; a Case Sfudy. Fredericton, N.B.:
University of New Brunswick, 1969.

Stud; of nongrading at the primary-intermediate Montgomery

Street School, Fredericton, New Brunswick, describes alms,
philosophy, planning, Implementation, assessment, conclusions,
an4d recommendations after changes over a six-year period.
Emphasis Is on thorough planning and reporting to parents.
Results of questionnalre and achlievement tests show teachers

have developed professionally and pupils have gained academically
and become more self-reliant.
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Murray, Evelyn M. and Willhour, Jane R. The Flexlble Elementary
School: Practlical GuldelInes for Developing a Nongraded Program.
West Nyack, N.Y.: Parker Publlshing Co., 1971.

Translates nongraded theories to level of dally teaching
procedures.. Provides admlnistrators wlth guldellnes for
creating change In the entlre elementary school. Gives teachers
practlcal curriculum suggestlons, usable records, and numerous
ldeas to asslst In changlng from tradltional graded classroom
to flexlble Indlividuallzed learning environment. While
utlilzing latest teaching alds and technology, emphasls Is on
procedures for personalizing Instructlion, thereby humanlzing

the process of educatlon and developing posltive self-concepts.

Natlonal Educatlon Assoclatlon of the Unlted States. Department of
Elementary School Princlpals. The Nongraded School: Some
Current Questlons and Comments. [ Phonotapel. Washington: 1968.

"Robert Anderson and Evelyn Carswell dlscuss concept of
nongrading, effectlveness of nongraded schools, Indlvidualized
Instruction, grouping, reporting progress to parents and
chlldren, team teaching, responsibllitles of princlpals and
teachers, developling a nongraded program, speclal faclllitles
and materlals, and preparation of teachers and princlpals for
workling effectively In a nongraded school ."

Nongraded Educatlon for the Modern Elementary School. [Flimstripl.
Eye Gate House: 1967.

"Set of four fllmstrips and teacher's manual deslgned for
In-service educatlon of professional teaching staff, parent
orlentation, and orlentatlion of a school's non-teaching staff.
It Is suggested that they be used In conjunction with the book
Ungrading the Elementary School by Frank R, Dufay. The
sectlons are: A: Nongraded education: an overview; B: The
questlon of grouping for nongraded educatlon; C: Within the
ungraded school; D: Effecting the change to a nongraded program.
Questlons for dlscusslon are glven In the teacher's manual."




50 Primary Education In England. [Motion Picture]. Institute for
Development of Educational Activities, 1969.

Pictorial report of "Family Grouping" in Saw Mills Infant

School, Bristol, England. Children aged five, six, and seven
group together for activities dictated by their own Interests,
with learning materials drawn from the real world. Throughout

an Integrated day older children help younger ones, and

teachers gulide, direct, encourage, and reward. Teachers

develop professionally as individuals, and children move at their
own pace, learning through shared experiences. Stress on
communication, creative imagination, and original Ideas leads

to development of necessary reading skills.

51 Smith, Lee L. Teaching in a Nongraded School. West Nyack, N.Y.:
Parker PublTshing Co., 1970.

Biueprint of a system and techniques for operating a nongraded
school by a practising educator who understands theory, :
philosophy, and methodology. Discusses team teaching. Includes
guldelines for teaching in the language arts, mathematics,
soclal studies, and sclence, and for utilizing an instructional
materials center and teacher aldes. Emphasis Is on child
development towards positive self-concept, sel f-direction,
independence, and responsibility.

52 3 on 2 Program: Administrative Guide and Imp lementation Handbook.
(Rev. ed.). -Honolulu, Hawall: Hawall State Dept. of Education,
Office of Instructional Services, 1970. (Available from
ERIC Document Reproduction Service ED 050 812).

Administrative guidelines for Implementing a nongraded K=3
program in Hawaii's elementary schools. Individualized
instruction is provided by a team teaching approach.
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B. Journal Articles

53 Barrett, Robert E. "Nongraded lLearning Unlts Revamp Junior High
School." NASSP Bulletin, LVII (February, 1973), 85-91.

"Improvement on standardized tests, fewer disciplline problems,
less school vandal ism, better student-teacher relatlons, and
higher grades have all resuited from the nongraded learning
unlt approach" at Thomas Jefferson Junior High School, Merritt
Island, Florida.

54 Barniekle, Donald W. and Lindberg, Ruth T. '"The Team Approach Is
Essential In a Nongraded School." |Illinois Education, LVII!I
(May, 1970), 385-86.

Cites experience of Elmwood School, Naperville, Il1linois, to
demonstrate such advantages as better Inltial teaching and
understanding of the child's needs, Increased teacher morale
and growth of ideas, improved materials and techniques, gains
to all curriculum areas, and the creation of a climate for
professional growth.

55 Cole, Carol A. "Viewing the Nongraded Intermediate School."
Pennsylvania School Journal, CXVIl1 (May, 1970), 263-71, 278, 290.

Contrasts contentions of proponents of nongrading with
Inconclusive evidence provided by research studies. Improved
and continued research Is necessary If nongrading is to be
adopted for reasons other than personal preference.

56 Coles, S.R. and Lewis, E.D. "'Continuous Progress' Plan Geared to
Pupils!' Ability." School Progress, XXXIV (February, 1965), 27-29.

Positive report on nongrading at Perth Avenue Public School,
Toronto, by the principal and vice-principal explains thelr
practical application of the "experience'" approach to learning.
Pupi! evaluation is continuous and flexible grouping arranged

on obJective ratings of each child's development. Disadvantaged
children have become success-oriented, and fewer referrals are
made to the Toronto Board of Education psychologist.
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"Doing Away with Grades in Toronto." TImes Educational Supplement
(London), (January 13, 1967), 86-87.

Report on successful applications of nongrading In teaching
English to foreign-ianguage students at Duke of York, Perth
Avenue, and Huron Street Public Schools, Toronto.

Housego, B.E.J. "The Nongraded Elementary School: Selected
Problems." Canadian Education and Research Digest, VI1I
(September, 1968), 245-56.

Canadian educator discusses problems of providing flexibility,
grouping, reporting of progress, and effects of acceleration
and decelerat!on on pupils. Her concern Is: "How much
progress has been made toward genuinely individual 1zing
instruction?" References.

Irwin, Michael D. "Modeled from Industry, This School Is Anything
but a Factory." American School Board Journal, CLVII (June,

1970), 8-9.

Brief article highlights practical management of successful
multiunit school developed In Janesville, Wisconsin, In
conjunction with the Wisconsin Research and Development Center.

Klausmeier, Herbert J. "The Multi-Unit Elementary School and
Individually Guided Education." Phi Delta Kappan, LI

(November, 1971), 181-84.

Presents organizational design for practical alternative to age-
graded elementary school. Demonstrates how multiunit model
provides Individual ly guided education for pupils and greater
career opportunities for teachers. Reports on continuous
evaluation by Wisconsin R & D Center. Discusses costs and
implementation. References for further study.

"The Lid's Off Learning." School Progress, XXXVl (February,
1969), 48-51,

Article on Centennial Junior Public School, Kingston, by
Ontario innovator demonstrates need for total involvement of
teachers and puplils to ensure success of the nongraded program.
Meaningful learning experiences, in terms of attitudes and
acquired skills, are the result of careful planning.
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63

64

65

66

McAulay, John D. "Soclal Studles for the Nongraded School."
Soclal Educatlon, XXXV (April, 1972), 452-56.

How chlldren acqulre meaningful concepts In a nongraded soclal
studles program. Author deflnes concept, simple and complex
concepts, and concept cluster, and Illustrates progresslion
from lower to high level of abstractlon.

Mickleburgh, Bruce. "Report from the Actlon Statlons." Monday
Morning, Il (April, 1968), 19-25.

Lively report on nongrading at Greendale Elementary School,
Montreal. Slix teachers from school engaged In Implementing
Regulation No. | (Quebec's plan for developing a contlnuous
learning program) explaln thelr varlous approaches and progress

so far.

"Schoo!l for Autonomy; Overlander Elementary School, Kamloops,
British Columbla." Instructor, LXXX (August, 1970), 44-46.

Overlander School Is dlrectly designed on Dr. Danlel Purdom's
conceptual model for nongrading. Organlzatlon, Instructlon,
curriculum, and roles of teacher and learner are subservlent
to one purpose: the progress of each chlld toward autonomy.

Watson, Catherine. "Learning and Llking It." American Educatlon,
vVl (May, 1970), 18-22,

I1lustrated account of successful nongraded elementary school -
Lincoln School, Staples, Minnesota - where emphasis Is on
relevance, readiness, and responsiblllty.

Willlamson, JIm. "The Graded School Has Become an Injustice
Practised on Children." Educatlional Courler, XXXVI
(September/October, 1965), 23-26.

After two years' experlence wlth contlnuous prog-ess, the
principal of South Prep, Forest HIIl, Toronto, endorses the’
concept of the nongraded primary school. Dlscusses problems
In Implementation with respect to grouping, staffing,
currlculum materlals, record-keeplng and dlagnostlic teaching,
and teacher-chlld relationship.
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Winkler, Rose and Paro, Madge. "A Functional Reteaching Program."
Reading Teacher, XXV (February, 1972), 409-13.

Children with learning disabilities at Montecito Union School ,
Santa Barbara, Callfornia, improved in reading achievement

and decreased in hyperactivity when given an ungraded grouping.
program.
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[11. SECONDARY SCHOOLS

Books, Reports, Films

Brown, B. Frank. The Nongraded High School. Englewood Cliffs, N.J.:

Prentice-Hall, 1963.

A ploneer in developing the nongraded high schoo: draws on his
experience at Melbourne High School, Melbourne, Florida, to
proffer Insights on such topics as achievement groupina in phases
related to knowledge and skills, replacement of textbooks by
multiplicity of curriculum materials, concept-centered Instruction,
learning by discovery, independent study, flexible schedul ing

and staffing, and imaginative reporting. Since 1958 Melbourne

has demonstrated that students challenged by responsibility for
thelr own education emerge with a creative approach to society.

Enns, J.G. and others. Innovations in Secondary School Planning.

Toronto: Ontario Department of Education, 1968.

"The six reports in this publication come from principals in
schools which have been operating under a modified plan of
organization during the currcnt school year. The plans, approved
by the Department of Education, were designed to provide students
with Individual schedules to meet their various needs."
(Introductory note). Reports include tentative assessments and
recommendations.

Frederickson, Ronald H. and others. The Amherst Ungraded Secondary

Schools: an Evaluation Report. [and] Appenaices. Vols. | and |1.

Washington, D.C.: U.S. Department of Health, Education, and
Welfare, 1968. (Available from ERIC Document Reproduction Service
ED 032 621).

Study by team of consultants from the School of Education,
University of Massachusetts, to appraise aspects of the nongraded
approach implemented In junior and senlor high schools in the
Amherst-Pelham Regional School District. Objectives included
individuallzed programs, progress according to abllity,
independent study, self-direction, and self-motivation.
Evaluative data Included Interviews with teachers, students, and
parents, standardized achievement tests, case studies, and
examination of curricula. Conclusions: Soclo-economic status
Influenced student placement and more guidance was required in
cholce of programs.
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72

73

Henson, E. Curtis. The Four Quarter School Year. Atlanta, Ga.:

The

Atlanta Public Schools, 1972. (Availabie from ERIC Document
Reproduction Service ED 063 620).

To provide more relevant courses and more meaningful experiences
for youth, Atlanta school systems developed an organizational
structure in which all high schools are open all year long, full-
day, tuition-free. The up-to-date curricuium is non-seguential,
nongraded, and individualized. Program provides for fiéxible
schedul Ing, permits learning according to abliities, offers more
counseling, and fulfils credit requirements. From 870 courses
offered over a four-quarter year, students may prepare for
college entrance, combine study with empioyment, or combine study
with other activities. After four years both students and public
are enthuslastic. :

Improbable Form of Master Sturm - the Nongraded High School.

[Motion Picture]. Directed by B. Frank Brown. Produced by
IDEA, Melbourne, Florida.

"Many of the basic concepts of nongrading are discussed in this
f1lm. Students entering high school are placed In one of five
phases ranging from 1 - Fundamental skills to V which allows
for more research and creativity. The phase Is determined by
the rate at which students work, and can be changed at any time.
Emphasis 1s on learning by discovery and each student working
at his own rate according to his own ability with thke teacher
'directing learning.' Mechanical functions such as typing are
taught In large groups to free teachers for Individual or

smal l-group Instruction.”

King, Alan J.C. and Ripton, Reginald A. The School In Transition;

a Profile of a Secondary School Undergoing Innovetion. Toronto:
The Ontario Institute for Studies in Education, 1970.

Report of an evaiuation of an Ottawa secondary school undergoing
major innovation Including the credit system, individual
timetables, and a student-centered approach to discipline. Focus
Is on reactions of schoo! administrators, teachers, guidance
personnel, and students, and on the identification of the

strains on Individuais and groups associated with the Innovations.
Comparison is made with another school offering a successful
version of the more ftraditional program.
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QOuébec. Ministére de |'Education. Direction générale de
|'Enseignement &lémentaire et secondaire. Programmation des
Cours et des Horaires d'une Ecole Secondalre Polyvalente.
Québec: the MInistry, 1967.

Handbook of definitions and program guides for secondary schools
imp lementing Regulation No. |, Quebec's plan for Introduction
of continuous progress education.

Journal Articles

Bogle, Don. "Ungraded History at Thornlea Secondary School."
Canadian Journal of History, IV (April, 1969), 23-30.

"Thornlea, an Ontario composite school which opened In 1968,

does not register students in a program, branch, or grade.

A contlinuous progress approach, subject promotion, and the

credit system are used, and students are free to select subjects
within the framework of requirements for diplomas. A description
and preliminary evaluation of the school's history program is
glven by the chalrman of the Department of History."

Dunlop, W.G. "A Learner-Paced Approach In the Senior School?
Why Not?" BC Teacher, XLIX (December, 1969), 95-97.

"A North Vancouver senior physics teacher describes how he
successful |y uses a continuous progress, individuallized approach
with the PSSC physics program."

GiIbert, V.K. "The Ungraded Secondary School." Ontarlio Secondary
School Teachers' Federation. Bulletin, XLVII (March, 1967),
63-66.

The vice-principal of Newtonbrook Secondary School, North York,
advocates computerized timetabling and subject promotion as
substantial approaches to nongrading Ontario's high schools.
Touches briefly on other necessary changes and expresses
conviction that benefits to students would offset increased costs.
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78 Griffiths, T.J. "Toward Ungrading." Ontario Secondary Schoo
Teachers' Federation. Bulletin, XLTX (May, 1969}, 159-60.

Discusses Mathematics Department of North Lambton Secondary
School, Forest, Ontario, which Implemented a compromise between
traditional and ungraded systems. Prograr adopted provides
flexibility, matching teaching levels wi*h student abilities,

: : and helps overcome dual probiems of Ineffective communication,
. . due to wide variety of abilities within classes, and unbalanced
g size of classes within grades.
i
: 79 Irving, Robert. "Industrial Arts in the Ungraded Continuous-
N Learning School." School Shop, XXIX (January, 1970), 33-35.

A+ Meadowbrook Junior High School, Newton Centre, Massachusetts,
course selection Is determined by ability, interest, and
educational requirements. Increased counselling, fiexible
schedul ing, descriptive reporting, and self-directed activity
make continuous progress a rewarding experience.

: 80 Kilmer, D. Glenn. "A Gradeless Composite School - Phase |."
: Ontario Secondary School Teachers' Federation. Bulletin, XLVIi|
(May, 968), 156-61.

Principal of North Park Colieglate-Vocational School, Brantford,

Ontario, proposes "gradeless school" as solution to promotion- .
retention syndrome. Lists Guide Lines to Individuai student-

centered plan, including credit system and two streams within

which subjects may be mastered at differing abliity levels.

Provides organizational tabie and answers questions on various

aspects of proposed changes.

: 8l Kirkton, Carole M. "A Reference Shelf for Curriculum Planning;
Part 11: Elective English." English Journal, LIX (December,
1970), 1306-12,

Describes "Phase Elective English" and cltes references to
current ERIC documents and Journal articles for secondary
schoo! administrators and feachers Interested in planning
nongraded elective English programs.
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Levine, Sol. "The John Dewey High School Adventure." Phi Delta
Kappan, Lill (October, 1971), 1C8-10.

Describes program of racially-integrated elective high school

in the borough of Brooklyn, New York, that includes an eight-
hour day; independent study; flexible modular schedul ing; cyclical
programming; a broad array of course offerings; educational,
vocational, college, and crisis quidance; learning for mastery;
and innovative teaching techniques. PReports experiment has
produced both successes and problems and a formal evaluation Is
being developed.

Ward, W.E. "Who's for the Brass Ring?" Ontario Secondary School
Teachers' Federation. Bulletin, XLVIT (May, 1967), 143-45,

Principal of Gordon Graydon Memortal Secondary Schoo!, Toronto
Townsnlip, opposes reorganization of Ontario's high schools for
nongrading. Expresses conviction that system developed at
Melbourne High School, Florida, is inferior to Ontario's
established programs in preparation of students either for
university or vocations. Advocates Trump plan for team teaching.

Weise, Donald F. "Nongrading, Electing, and Phasing: Baslcs of
Revolution for Relevance." English Journal, LIX (January, 1970),
122-30,

Explains Project APEX (Appropriate Placement for Excellence),

a successful nongraded, phase-elective English program in
Trenton High School, Trenton, Michigan. Program offers students
wide variety of courses, grouped for guidance purposes in

levels of difflculty, freely elected by students of any age on
basis of Interests, needs, and abilities on self-designed
four-year plan.




Books and Reports

Barbadora, Bernard M. Evaluation of Twenty Ungraded Schools. A

IV, RESEARCH

Research Project. Middletown, Ohlo: Southwestern Ohlo

Bechtoi, William M. "An Analysis of Educational Leadershlp in

Bowman, Betty Lynch. "A Comparison of Pupl| Achievement and

L W

Educational Research Counci!, 1967. (Available from ERIC
Document Reproduction Service ED 057 454).

To analyze existing practices and formulate models for nongrading,
twenty ungraded elementary and secondary schools were vislted

and reported on. By the evaluative criterla developed, twelve
elementary schools rated good to excellent, two secondary

schools rated Ideal, and six good. Findings revealed greatest
deficlencies to be In the areas of undermanned guidance
departments, inadequate school plants, and excess|ve teacher
workloads. Rating charts and bibilography are appended.

Developing a Nongraded School System: Case Study." Unpub! ished
Ed.D. dissertation, Miami University, 1970. (leserfaflon
Abstracts |nternational, XXXI, 3799-A).

As the on!y Midwestern schools developlng a nongraded program
from kindergarten through senior high, Tlpp City Schools,

Tipp Clty, Ohlo, were selected for the study. Four of Dufay's
characteristics of nongraded organization and Hemphill's
leadershlp paradigm were ucad In the analysls. Findings showed
a successful K-12 ungraded program In operatlon, effective
planning for Implementation, and gocd leadershlp behavior at

all levels. But both administrative and teachling staff furnover

increased.

Attitude Ina Graded School with Pupll Achlevement and Artitude
in a Nongraded Scholl 1968-69, 1969-70 School Years."

Unpub! Ished Ed.D. dissertation, Unliversity of North Carolina at
Chapel Hill, 1971. (Dlssertation Abstracts International,
XXXI1, 660-a).

Above comparison was made to determine organization of the

next elementary school in Burlington, North Carolina. Tests
included the Metropolitan Achlevement Test, the Lorge-Thorndike
fest of Intelligence, and the Plers-Harrls Chlldren's Self-
Concept Scale. Results showed no signlficant differences in
primary achievement ard self-concept. Nongraded Intermedlate
achlevement scor °d sic flcantly higher. Author concludes:
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"The nongraded school, as examined, has specif'c strengths,

but it Is no panacea that guarantees improvement for all
elementary schools. At the very best, nongradedness aspires to
provide a favorable setting and conducive climate for some

of the problems that exist in the elementary schools of today."

Brown, Edward K. The Nongraded Program at the Powel Elementary
School: Evaluative Phase 11, Philadelphia, Pa.: School
District of Philadelphia, 1970. (Avallable from ERIC Document
Reproduct ion Service ED 049 298). ’

"Nongraded programs attempt to individualize instruction
through the systematic assignment and reassignment of the

pupil to classes consistent with his performance level. This
evaluation of the nongraded program at Powel Elementary School
(Grades 1-6) indicated that individualization of instruction
did occur at Powel and the pupil's performance in reading and
arithmetic, on the lowa Test of Basic Skills, was significantly
improved over the previous year. |In addition, nongraded pupils
attained higher levels of independent study skills than most

of their peers In graded schools."

Brown, Loretta Graves. "A Nongraded Approach Involving Special
Education Students in the Spartanburg County, %outh Carolina,
District Five Public Schools." Unpublished Ed.D. dissertation,
University of Alabama, 1971. (Dissertation Abstracts

The purpose of this study was to determine if the nongraded
approach assists learning disabled special education pupils in
smaill, limited-facility rural schools in achieving goal of
return to reqular classrooms. Author describes first year of
three-year Spartanburg project, "Social Remediatlon of Learning
Disabilities." Her findings show positive charges in ability
to read and soclal behavior. She concludes that aspects of
nongradedness, such as individual diagnosis, continuous
progress learning, and descriptive reporting are important in
achleving special education goals.
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90 Chalfant, Lenley Scott. "A Three Year Comparative Study Between
- Students In a Craded and Nongraded Secondary School."
. Unpublished Ed.D. dissertation, Utah State University, 1972,

(Discartation Abstracts International, XXXIIl, 3178-A).

" A study of students a+tending nongraded and graded secondary
‘ schools In which the California Test of Mental Maturity and
5 California Achievement Tests were administered, attendance and
dropout records were kept, and a Student Declision Making and
Seit-Responsibility Survey was conducted. Findings Indicated
ro significant differsnces in achievement and attendance.
The nongraded high school showed a signiflcantiy lower drepout
- rate. Highly signiflcant differences in Student Decision Making
: and Sel f-Responsibility favored the nongraded high school.

91 Chandler, John Aloysius. "A Report on the Evaluation of Nongraded
'Elementary Scheols in Cailfornia." Unpublished Ed.D.
dissertation, Stanford University, 1970. (Cissertation Abstracts
International, XXXi, 3804-A).

This Investigator proposes self-assessment of nongraded schools
as an alternative to the more usual process of evaluation by
comparison with schools In the graded system. The purpose of
the study was to identify the concerns arising out of the
introduction of nongrading and the types of Information needed
by administrators to resolve those concerns. Findings indicated
insufficient time and materials needed for effective practice
of nongrading and general misunderstanding of the concept by
parents, pupils, and teachers. The study falled to yield the
desired information needed for administrators. Final section
presents suggestions for a program of self-assessment.

92 Cutler, Charles Stanley, Jr. "A Comparison of Attainment of
Selected Physical Education Objectives in Graded and Nongraded
Physical Education." Unpublished Ed.D. dissertation, New York
University, 1972, (Dissertation Abstracts International,
XXX111, 179-A).

Measurement instruments used included the Indiana Physical

Fitness Test, McCloy General-motor-achievement Test, Wear
Attitude Inventory, Secord-Jourard Body Cathexis Tes*, and
Heath-Rogers Soccer Test. Results Indicated that nongraded
physical education students developed higher standards of physical
fitness, motor ability, and skill in soccer. No significant
differences were observed In attitude toward physical education
and body Image. As all subjects were high calibre students, the
author recommends further comparative study using children of
average Intelligence and lower socio-economic class.
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93 Dawson, Martha E. and Holsion, Helen H. The Nongraded Approach to
Curriculum for Administrators and Teachers of the Dlsadvantaged.
Interim Report. Hampton, Va.: Hampton Institute, 1966.
(Available from ERIC Document Reproduction Service ED 056 |20).

Hampton Institute Nongraded Laboratory Schooi provided the
opportunity for thirty educators with leadersaip. potential to
teach and observe In a nongraded desegregated classroom. The
summer program, "Operation Step-Up," provided the opportunity
for enrichment for 100 disadvantaged chlldren. Tralinees
gained valuable insights into organization and implementation
of nongraalng and individuallzed Instruction. The experiment
demonstrated the usefulness of the nongraded approach in
improving achievement rates and self-concept In disadvantaged
children.

94 Eaddy, K.M. An Exemplary Model for a Total Ecologlcal Approach to
Non-Graded Vocatlonal Programs In Separate Education Centers.
Final Report. Tallahassee, Fla.: Florida Vocatlonal Programs
Research Coordinating Units, 1971. (Available from ERIC
Document Reproduction Service ED 060 193).

"This project was designed to Implement an exemplary model for

a total approach to non-graded vocatlional programs in four
separate centers In Florida. Speciflc objectives were to:

(1) improve student attitudes toward the environment;

(2) Improve academic achievement of students; (3) develop
students' occupational skills; and (4) Improve the methods,
techniques, skills and attitudes of teachers. The resulting
occupational orientation program at the elementary and secondary
levels relied on work experience and cooperative education,
extensive tralning in job eniry skills, and Intensive occupational
guldance and counseling. An evaluation by an outside team
revealed all| major phases of the program to be successful."

95 Ellis, Dormer. A Tentative Evaluation of the Contlnuous Progress
Programme In Immaculate Conception School, Cornwall. Toronto:
The Ontario Institute for Studles in Education, 1971.

Above examination was made at the request of the Stormont,

Dundas and Glengarry Countles Roman Cathollc Schoo! Board.
Instruments used included a survey of parents' observations,
comparison of achievement of nongraded and graded children in
silent reading (in both French and English) and arithmetic,
tabulation of sex-age-grade statistics, and a survey of
professional opinions of teachers, principals, and other educators.
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Findings Implied no significant differences In academic
achlevement but appeared to favor the continuous progress
program in the area of mental health. Bibliographical
footnotes.

Ellls, Dormer. A Tentative Evaluation of the Continuous Progress
System in Certain Schools of Kitchener. Toronto: 1969.

At the request of the Waterloo County Board of Education a
practical examlnation was made of continuous progress programs
in five Kitchener public schools. Instruments used were a
survey of parents' observations, a tabulatlon of sex-age-grade
statistics for future comparisons, a survey of professional
opinions of teachers, principals and consultants, and a
comparison of achlievement of nongraded and graded children In
silent reading and arlthmetic. Implications of tentative
findings favor the contlinuous progress proarams in some
nonmeasurable areas of attitudes and feelings but favor the
graded system in academlc achlievement. Bibllographical
footnotes.

Evaluation of Selected Components of: A Supplementary Center for

Early Childhood Educatlon. Title |Il: Englewood Board of
Education. Washington, D.C.: Dept. of Health, Educatlon and
Welfare, Office of Education, 1968. (Avallable from ERIC
Document Reproduction Service ED 032 927).

Sclentiflc Resources, Inc., Union, New Jersey, conductec an
evaluation of the Englewood Public Schools Supplementary Center
for Early Childhood Educatlion, a nongraded cluster organizational
structure involving Inter-grade, Inter-age grouplng, teams

of teachers for planning and evaluation, use of paraprofessionals,
and Individuallized instruction. Consultants used Interviews,
direct observation, and questionnaires. Flndings: Greater
understanding of Individual pupl| needs, but weakness In lack

of materials, facllitles, and effective Inservice tralning.

The program did develop a positive self-concept In the children,
good peer relationships, and success-oriented attltudes.
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Fearing, Percy. Nongraded Forelgn Language Classes. ERIC Focus !

Reports on the Teachlng of Forelgn Languages, Number 4.

Gumpper, Davlid C. and others. Nongraded Elementary Educatlion:

New York: Modern Language Assoclatlon/American Councll on the
Teachlng of Forelgn Language, 1969. (Avallable from ERIC
Document Reproduction Service ED 031 980). !

Nongrading In forelgn language Instructlon Is advanced as a
solutlon to lockstep-generated frustrations. Document cltes
experimental schools where nongraded foreign language classes
have worked successfully., Includes suggestions for flexlble
schedullng and criterlon referenced objectives. Brlef
bibllography.

Indlviduallzed Learning - Teacher Leadership - Student

Responsibillty. University Park, Pa.: Pennsylvanla State’

Unlversity, 1971, (Avallable from ERIC Document Reproduction
Service ED 057 440).

To evaluate an elementary school's continuous progress program
comparlison was made with a graded school by means of observation
and testing. Observation showed the nongraded program more
successful In areas of cognltlve development, creativity, love

of learnlng, development of positive attltudes, and Internal

as opposed to externally-Imposed control. Results of pre- and
posttesting for achievement In both schools showed no slignlficant
dlfferences, except In areas requiring rote memorlzatlon, where
graded children scored higher. Document includes dlscusslon of
other evaluatlve nongraded studies and of conditions (Inc!uding
leadership, group dynamlcs, and teacher adjustment) necessary |
for successful educatlonal innovatlon. l

Killough, Charles Kyle. "An Analysls of the Longltudinal Effects

that a Nongraded Elementary Program Conducted in an Open-Space
School, Had on the Cognltlive Achlevement of Puplls.”
Unpublished Ed.D. dissertation, Universlty of Houston, 1971,
(DIssertatlon Abstracts Internatlonal, XXXI1, 3614-A).

Pretest and posttest achlevement data were collected on 300

puplls, 150 of whom were enrolled In a nongraded, open plan

school and 150 in traditlonal educatlonal programs. Investligator |
concludes that after two years the nongraded pupllis will show

slgnlflcantly higher mean achlevement gains In the third year

and for the total test perlod. Further, the experlimental group

wlll continue to achleve better as they proceed Into a graded

Junlor hlgh school program than will thelr counterparts In the

control group.
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101 Larsen, David. Orono High School's Phase-Elective English Program.
Augusta, Me.: Maine State Dept. of Education, 1969. (Available
from ERIC Document Reproduction Service ED 038 417). .

Orono High School, Orono, Maine, offers a partially nongraded
curriculum based on a solid foundation of freshman course work
Including a review of skills, work on composition, and orientation
for the 10-12 pregram. Sophomores, Junlors, and seniors may
choose from 37 courses phased according to difficulty, complexity
of skills and materials, and relative sophistication. Document
reports greatly Increased student activity and interest.
Appendices describe the 37 courses, Indicating applicable phase
level.

102 Lewis, Ruth Christine. "A Study of the Results of the Brandonville
Project in Nongraded Instruction." Unpublished Ed.D.
dissertation, West Virginia University, 1970. (Dissertation
Abstracts International, XXXI, 6472-A).

A longitudinal study of nongraded Brandonville, West Virginia,
puplls 1956-60 was conducted to determine attendance and

learning rates, achievement patterns, and attitudes of pupils

and parents now that pupils are grown. Results showed attendance
unusual ly high, achievement progressively greater, and Improved
learning rates. Former pupils and parents alike rated the
nongraded program superior to traditional programs. Parents

felt that school-community activities enhanced community Iife.
Conclusion: Strong support for the nongraded program.

103 Marcus, Marle. The Effects of Nongrading, Team Teaching and
Individual 1zIng instruction on the Achievement Scores of
Disadvantaged Children. LPaper]. Atlanta, Ga.: International
Reading Assoclation Conference, 1971. (Available from ERIC
Document Reproduction Service ED 064 234).

in 1968 the Cl1fton Hills Elementary School, Chattanocoga,
Tennessee, ravised Its curriculum to provide Individualized
instruction, team teaching, and multi-age and multi-grade
grouping for its school population of largely disadvantaged
black and white children. It administered the California
Achlevement Tests to students every October for several years.
Comparison of test scores of fifth-grade children in the 1967
graded school with equivalent children in the 1971 ungraded
program In areas of reading, language, and spelling Indicated
an Improvement o mean scores In each category. Conclusion:
Innovative progr 1 can help disadvantaged children learn.
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104 Miles, Dorothy F. A Thumb-Nall Review of a Few: a Special Report
on Ungraded or Non-graded Programs in English. Burlington, Vt.:
New England Assoclation of Teachers of English, 1670.
(Available from ERIC Document Reproduction Service ED 044 398),

"More than 25 ungraded programs in high school English across
the United States were observed first-hand to discover such
innovations as teacher-pupil contracts, pre-written units
called learning activity packages, individualized instruction,
and student options of traditional or Innovative courses."
Includes recommendations after evaluation and brief résumés
of specific unique programs.

105 "Non-Graded ianguage Arts Program; Corbett High School, Corbett,
Oregon." In Promising Practices in Small High Schools. A
Report of 15 Northwest Projects. Portland, Ore.: Northwest
Reglonal Educational lLab., 1970, p. 56-65. (Avallable from
ERIC Document Reproduction Service ED 037 281).

Described In such a way as to offer a "recipe for adoption,"
this nongraded language arts program provides for better
coordination of Instruction in composition, |iterature, and
speech. The equivalent of two full-time teachers conduct
twenty-one nine-week courses. Textbooks are eliminated in favor
of paperbacks, newspapers, magazines, and audiovisual materials.
Report does not supply achievement data, but notes Improved
student attitudes and enthusiasm,

106 Pavan, Barbara Nelson. '"Moving Elementary Schools Toward
Nongradedness: Commitment, .issessment, and Tactics." Unpublilshed
Ed.D. dissertation, Harvard University, 1972. (Dissertation
Abstracts International, XXXI|1, 2242-A),

Study proposed to assess philosophlcal commitment toward and
actual practice of nongradedness in two local public schools.
In a review of the |iterature, the author demonstrates a shift
of emphasis on the part of authorities from organization to
phllosophy. Her Investigations show a direct relationship
between the degree of administrative bellief in nongradedness
and the number of practices implemented. Study includes
conceptual model and procedure for evaluation.
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Phase-Elective English: an Experimental Program for Grades Eleven

and Twelve. Loulsville, Ky,: Jefferson County Board of

Education, 1969. (Avallable from ERIC Document Reproduction

Service ED 037 458).

Jeffersontown High School adopted a nongraded English curriculum
geared to student needs. In Phases | and 2 less advanced
students elect courses in developmental reading, vocational
English, oral communication, humanities, and composition. Phases
3 through 5 enable students with more highly developed skills to
focus on creative writing, theatre arts, Shakespeare, English and
American |iterature, and poetry. Each course lasts twelve

weeks; students take a minimum of three courses a year. Report
includes suggested teaching approaches, |ists of supplementary
materials, and course biblliographies.

Ramayya, Divakaruni Pattabhi. "A Comparative Study of Achievement

Skills, Personality Variables and Classroom Clima*e in Graded
and Nongradec Programs." Unpublished Ph.D. dissertation,
University of Utah, 1971, (Dissertation Abstracts International,
XXX, 3101-A).

Study to evaluate effectiveness of nongraded program at
Southdale School, Dartmouth, Nova Scotia, during 1964-65 Tests
included a2 battery of Canadian Tests of Basic Skills, anxiety
scale tests, Self-Esteem Inventory, a test for measuring ego
development, and My Class Inventory. Pupils In the nongraded
program tested significantly higher in seven out of ten
achievement skills, Among personality variables, seif-esteem
of nongraded boys and glirls scored at a consistently higher
level. There were no significant differences In anxiety and ego-
developnent. |Investigator concludes that the Nongraded program
in Dartmouth should be continued, but study sho''s need for
further evaluation and refinement in the program.

Remacle, Leo Felix. "A Comparative Study of the Differences In

Attltudes, Self-Concept and Achievement of Children in Graded
and Nongraded Elementary Schools." Unpublished Ed.D.
dissertation, University of South Dakota, 1970. (Dissertation
Abstracts International, XXX!, 5948-A).

Fifth and sixth-year students were compared in this study.
Tests included the lowa Test of Basic Skills, the School Morale
Scale, and the Index of Adjustment and Values. All nongraded
students scored higher In achievement. Flifth-year nongraded
pupils had more positive school morale, but tests showed no




significant differences In attitudes of sixth-year students.
The Index of Adjustment and Values measured no significant
differences in the four self-concept variables among fifth~year
groups, while scores of sixth-year groups were almost evenly
divided. Study showed progression to graded school to be more
difficult for students with nongraded experience.

110 Rogers, Luther H. and Brelvogel, Willlam F. The Nongraded School .
Gainesville, Fla.: Florida Educational Research and Development
Council, 1968. (Avallable from ERIC Document Reproduction
Service ED 033 083).

The purpose of this study was to discuss research findings in
comparisons of the ongraded plan of school organization with
the self-contained classroom. Following a definition of
nongrading and a brief history of the program in the United
States, the authors present a thorough review of the most
authoritative research on the nongraded school. They advance a
critique of the research and recormendations for effective
implementation of the nongraded plan. An extensive bibliography
is appended.

(N Saskatchewan. Department of Education. Research and Planning
Branch. The Nongraded Continuous Progress Plan; Report of the
Self-Evaluation Study, 1968. Regina: Lawrence Amon, 1969.

Purpose of the study was to measure the extent to which
nongradedness had been achieved in Saskatchewan since the
adoption of a continuous progress plan in 1964. Findings showed
greatest changes made In the area of school organization and
indicated a need for training programs In all aspects of
nongradedness to ensure understanding of the philosophy of
nongrading and faclilitate implementation.

112 Wilt, Hiram Jack. "A Comparison of Student Attitudes Toward School,
Academic Achievement, Internal Structures and Procedures: the
Nongraded School vs. the Graded School." Unpublished Ed.D.
dissertation, University of Missouri-Columbia, 1970.
(Dissertation Abstracts International, XXX!, 5105-A).

For purposes of above comparison subjects were matched as to
IQ and age. Significant differences could not be found between
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students sampled. Significant differences were found in internal
structures and procedures. Conclusion: No single organizational
change offers the solution fo individual needs of learners in

a mass, heterogeneous soclety. The evidence does not support
the claims of many proponents of nongrading, especially In

terms of academlic achievement.

B. Journal Articles

13 Engel, Barney M. and Cooper, Martin. "Academic Achievement and
Nongradedness." Journal of Experimental Education, XL (Winter,
1971), 24-26.

Before comparing puoi| achievemant in araded and nooaraded

schools in Dartmouth, Nova Scotia, the schools were first
evaluated on Carbone's Index of Non-gradedness. Pupils in the
most nongraded school scored significantly higher on the

reaaing and language sections of the Callfornia Achievement Tests.

114 Goodlet, George R. "Nongrading and Achievement: a Review."
Alberta Journal of Educational Research, XVIl| (December, 1972),
237-42.

"A review of research on nongrading and achievement suggests
that the case for nongrading Is not yet established and,
because of methodologlical problems in many studies, may not
have been adequately tested." (Author's note).

15 Goodman, Hollace and others. "Social Acceptance of EMRs Integrated
into a Nongraded Elementary School." American Journal of
Mental Deflciency, LXXVI (January, 1972), 412-17.

To address the problem of determining the most effective model
of educatina mildly mentally retarded (EMR) children, the study
evaluated a nongraded elementary school with four Integrated
EMRs and eight in a segregated special education class. Results
indlcated younger children and girls tolerate (rather than
accept or reject) EMR chlldren more than boys do. Boys reject
Integrated EMRs more than segregated ones.
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16

117

118

Long, Eleanor. "Contlnuous Progress - an Evaluation." Canadian

School Journal, XLV (January/February, 1967), 3-10.

Paper presented by Dr. Eleanor Lonq of the Forest Hill Board of
Education at the Eighth Annual Conference of the Ontario
Educational Research Council. Defines continuous proq:ess as
implemented In Primary Division of Forest Hill schools.

For purposes of evaluatlon comparison was made with control
aroun of students In the qraded system. Instruments used wvore
standardized achievement tests in silent readina and arithmetic
and survey of opinions of parents and educators. Findings

were positive in favor of the unaraded classes in recadina;
otherwise there were no siqnificant differences. Oninions
exoressed were generally favorable while difficulties vere
recoanized.

McBeath, A.G. '"The Nongraded System." Arbos, | (November-December,
1964), 22-28. —

Saskatchewan Teachers' Federation official explores the basis

of the nongraded system - individualizing instruction - and
presents an analysis of recent research on the nongraded

system. Cites Pitchie (Alberta), Fleming (Minnesota), Gillespie
(Alberta) and Melnychuk (Alberta) to demonstrate that the
"system" itself is not the answer to imnroved education.
References.

Mcloughlin, William P, "The Effectiveness of the Nongraded School."
International Review of Education, XVilIl (No. 2, 1972), 194-211.

Analysis of thirty research studies comparing graded and
nongraded elementary schools fails to find significant
differences in children's achievement and adjustment. Author, a
prominent New York State educator, suggests that, rather than
instructional practices, only educational terminology has
changed, and the conceptual model of nongrading really does not
exist. Biblloqraphy.
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Malan, R.F. and Merrill, M.D. "Acronyms Anonymous: Toward a

Framework for the Empirical Valldation of Methods of
Individualizing Instruction." Educational Technology, X!
(December, 1971), 32-35, .

Before valld results can be obtained in comparing effects of
individualized and traditional Instruction, the vallidity cf

+he vehicle for individualized Instruction - the learning
packages - must be determined. More research studies in
teaching and learning processes are needed, Similarly,
fundamental aspects of pupil-pupi! and pupil-teacher social
environment must be ldentified and means devised for objectively
comparing these variables.

Morris, Vernon R. and others. "Pupil Achievement in a Nongraded

Primary Plan After Three and Five Years of Instruction."
Educational Leadership, XXVIIl (March, 1971), 621-25.

Early evaluation appears to establish the superiority of the
nongrading method with respect to pupils who are considerably
above average In 1Q.

Ramayya, D.P. "Achievement Skills, Personality Variables, and

Classroom Climate in Graded and Nongraded Elementary Schools."
Psychology in the Schools, IX (January, 1972), 88-52.

Report of evaluation after six consecutive years of nongrading
in the elementary-school program of Southdale School, Dartmouth,
Nova Scotia. Significant results were higher achievement

skills In reading by boys and higher level of self-esteem among
both boys and girls.

Steere, Bob F. "Nongradecdness: Relevant Research for Decision

Making." Educational Leadership, XXIX (May, 1972), 709-11,

Summation of research studies that statistically evaluates
various nongraded programs. Bibliography.
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V. EVALUATING STUDENT FROGRESS IN A NONGRADEL SYSTEM

A. Books and Reports

123 Avon's Nongraded Elementary and Middle School: Recading Prcgram.
Avon, Conn.: Avon Public Schools, 1968. <(Available from ERIC
Document Reproduction Service ED 042 776).

Provides a comprehensive set of guidelines for establishing a
nongraded reading program in primary and middle schools.

Includes underlying phllosophy, nistory of implementation,
comparison with qraded system, and detailed cut!ine of levels.
Strength of program is thorough and accurate evaluation,

regularly scheduled conferences with parents to discuss individuai
child's needs and differences, systematic reporting, and

provision for transfer to other schools.

124 Continuous Progress Program. Survey Report. Pittsburgh, Pa.:
Catholic Diocese of Pittsburgh, 1972. (Available from ERIC
Document Reproduction Service ED 054 522).

Report of formal evaluation of Pittsburgh NDiocesan nongraded
program after two years summarizes data from questionnaires
completea by 2,011 supervisors, administrators, and teachers,
35,950 students, and 23,680 parents. Administrators were
concerned with areas of communication and reporting pupil
progress. Teachers felt need for technical assistance but were
pleased with greatly increased student interest. Students
enjoyed freedom to progress at individual rates. Parents
appreciated Improved student attitudes but disliked unfamiliar
report card system.

. 125 Dunn, James A, The PLAN Approach to Curriculum Definition. Palo
Alto, Calif.: American Institutes for Research, 1970. (Available
trom ERIC Document Reproduction Service ED 043 |26),

From an untried concept, PLAN has grown in three years to an
operating program spanning |=~12 in use with over 40,000 children
in the U.S. PLAN (Program of Learning In Accordance with Needs)
Is an ungraded, computer-supporied, individualized program of
education developed to ensure use of the best curriculum
materials available. From a bank of over 2,000 teachlng-learning
units the computer dellvers a quota of study modules based on

the individual student’s abilities, rates of progress, and
expressed goals.
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126 Guldel ines "for a Contlinuous Progress Program. Pittsburgh, Pa.:
Cathollc Diocese of Pittsburgh, 1970. (Available from ERIC
Document Reproduction Service ED 054 521),.

Guide provides information on parent-teacher conferences,
testing, grouping, lists of levels of mathematics and reading
skills, and materials for basic and supplementary programs.
Report cards and permanent records are discussed. Sample forms
used in organizing and implementing the nongraded program are
appended,

127 Scheuerer, Daniel T. and others. The Placement of Studenis in
Viable Learning Situations Through the Use of Achievement Tests
and Systems Engineering Rather than Through Annual Promotion
and Retention: Volume | of I1. Final Report. Washington, D.C.:
U.S. Dept. of Health, Education, and Welfare, Office of
Education, 1970. (Available from ERIC Document Reproduction
Service ED 057 068).

Project was to develop a model for nongrading secondary &Chools.
Four basic components were (1) student characteristics;

(2) instructicnal management system of curricular offerings;

(3) assessment; and (4) adminisTtrative control elements. The
phasing system at Melbourne High School, Brevara County,

Florida, was used in the study. Following several experiments,

a placement model was chosen and data concerning its effectiveness
gathered and analyzed. Administrative roles were defined, and

a Student Capability Profile suitable for computer adoption was
developed.

128 Scheuerer, Daniel T. and others. The Placement of Students In
Viable Learning Situations Through the Use of Achievement Tests
and Systems Engineering Rather than Througn Annual Promotion
and Retention. Volume 11 of Il. Final Report. Washington, D.C.:
U.S. Dept. of Health, Educaticn, and Welfare, Office of Education,
1970. (Available from ERIC Document Reproduction Service ED 057 069).

Tne second of two volumes describing a project to develop a

model for nongrading seconaary schools presents the measuring
instrumenTts developed in the research. These instruments were
specifically designed for use in the Melbourne High School,
Florida, and procedures for developing Instrumentation to

support student movemenT Through The nongraded system rather than
the Instruments themselves should be considered for application
in other educational situations. Instruments described herein
should be considered placement measures, rot measures of
achievement of specific skills.
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Journal Articles

Gordon, Roger L. "Portralt of an Inner-City School." Audiovisual
Instruction, XVI (January, 1971), 39-40.

Describes maximum use of technology in Inner-city educational
program at Russel| Conwel| Middle Magnet School, Philadelphia.

A "sequencing and schedul ing project” sponsored by Amer!can
Institutes for Research provides continuous computerized
evaluation of each student. Specially equipped laboratories,
student-operated television, and a wide variety of instructional
materials create an atmosphere in which children find learning
satisfying and develop personal responsibility and sel f-discipline.

Hawkins, W. "Continuous Progress Curriculum: a Generic Model ."

Educational Technology, X! (December, 1971), 57-58.

Author presents a generic method for analyzing and developing a
curriculum in any subject and at any level. Devises an "area
matrix" In which a subject is broken down Into subareas and

what student behaviors are expected in each area are spelled out.
Matrix enables educators to determine entry level and parents

to know what the child can do In each subject.

Kozokowsky, P. "Evaluation in the Continuous Progress Program at

Beaumont." Curriculum Bulletin (Manitoba. Department of
Education), TIT (April, 1969), 6-7.

"Principal of Beaumont Elementary School, Manitoba, discusses
need for changing evaluation processes in continuous progress
program."

Smith, Leone M. "A Mode! for Evaluating Achlevement." Canadlian

Education and Research Digest, VI!| (March, 1968), 73-77.

To provide meaningful assessment in a contlinuous progress
program, this British Colunbla educator advocates "a systems
approach ... [that] will !nvolve total task-learner-situation
analysis to determine facvors that contribute fo [or detract
from] learning." Includes diagram and description of proposed
Mode!| for Achievement Evaluation.




